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The Current Course  

 A reading course on language and culture 

 Read academic texts 

 Learn some technical concepts in intercultural communication 

 Use the concepts to reflect on their intercultural experiences 

 Improve linguistic competence 

 Engage in the learning process interactively and collaboratively 

  



Technologies I’ve Tried 

 Text chat 

 

 Discussion forum 

 

 VoiceThread 

 

Online Glossary 

 

Quizlet 



Text Chat 
 



Discussion Forum 



 

Online Glossary 



VoiceThread 



Quizlet 



Coming Next 

Course development and materials development  

CLIL 

 A framework for materials development 

Collaborative dialogue and technology 

 Unit on identity and intercultural communication 

Mini lesson 

 Discussion forum 

Online glossary  

 



CLIL 

 an educational approach with a dual focus on 

language and content (Coyle, Hood & Marsh, 2010) 

 

 The term was adopted in 1994 in the European context 

(Coyle et al., 2010) 

 

 “the planned pedagogic integration of contextualized 

content, cognition, communication, and culture into the 

teaching and learning practice” (Coyle, 2002, p. 45).  
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Content: subject matter 

 

Cognition: the learning and 

thinking processes 

 

Communication: language 

learning and language use 

 

Culture: intercultural 

understanding 
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language needed for learners to access basic 

concepts and skills relating to the subject 

theme or topic. 
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language needed to operate in a foreign 

language environment (strategies to 

work in pairs or in groups, to discuss 

ideas, to ask questions, etc.) 
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language as it is needed by individual 

learners during the learning process 



Content  

• identity 
categories 

• stereotypes, 
prejudice, and 
discrimination 

Cognition  

• define 

• give examples 

• analyze 

• compare  

Communication  

• self-awareness 

• understanding 

of diversity and 

differences 

Language of 

• concepts 

• language for 

defining, giving 

examples, 

analyzing, 

comparing 

Language for 
• group work 

Language through 
• language students need 

to articulate their 

understanding 

• emerging language and 

skills  

Culture 

Identity 



A Framework for Materials Development 

 reflect on beliefs on language teaching and learning 

 articulate those beliefs 

 turn them into criteria to guide the materials development process 



My Criteria 

 To what extent are the materials likely:  

 to provide learners exposure to comprehensible language 

input? 

 to engage learners affectively? 

 to engage learners cognitively? 

 to provide an achievable challenge to learners? 

 to provide learners opportunities to respond personally to the 

content of the input? 



Collaborative Dialogue & Technology 

Collaborative dialogue 

 dialogue in which speakers are engaged in problem-solving and 
knowledge-building (Swain, 2000) 

 Benefits of computer-mediated communication 

Mitigate constraints of classroom interaction  

Teacher domination  

Learner linguistic anxiety 

more time to plan and monitor their output 

 production of more complex language 

(Kern, 1995; Warschauer, 1996) 



Unit on Identity & Intercultural Communication 

 11 Japanese students 

 4 hrs in the classroom & 2 hrs online a week 

 Unit outline 

 Discussion of the concept identity 

 A reading on social and cultural identities 

 A reading on racial and ethnic diversity in the U.S. 

 Student group presentations  

 Discussion of stereotypes, prejudice, and discrimination 

 More readings for students to choose  



Identity  

 Identity is the concept of who we are. 

 Complete the following sentence with as many words as possible. Think 

about what groups you belong to. 

I am (a) ________, (a )________, (a) ________, … 

 

 



Personal Stories 

Read the following stories. As you read, picture yourself in those 

situations. What do you learn about the concept of identity from these 

stories? Think about what words you would use to describe identity.  

 



Personal Stories 

Story 1: Pretty much my entire life I was seen not as 

American but as half Mexican. In reality I am 

50% Mexican and 50% Dutch. So technically I 

am half Mexican and half Dutch American. I 

always say it like that but it was obvious that not 

everybody saw it like that. I was asked if I was 

Hawaiian, Persian, and even Italian, but I was 

able to politely tell them about myself.  

 

 



Personal Stories 

Story 2: I used to try to find succinct ways of responding to the question 
“Where are you from” – simple one-word answers that would satisfy the 
curious. I envied my friends their ability to state one place confidently and 
simply say “New York” or “Kenya.” … For a period, I even referred to myself as 
a “citizen of the world,” a high-minded moniker, bred of my own boredom 
and frustration, that used to annoy people … Now I have decided that the 
succinct answer is always inadequate and that the story of origin is always as 
complex saga … I have come to reject the idea of a simple, dualized family 
heritage and the simple bicultural understanding of self as I internalized as a 
child … For a time I lived as a sophisticated cultural chameleon, attempting to 
blend with my shifting surroundings by assuming the appearance and habits of 
those around me … In the end I am both African and African American and 
therefore neither. I envy others their hometown and unconflicted patriotism, 
but no longer would I exchange them for my freedom to seek multiple homes 
and nations and forge my own. 



Personal Stories 

Story 3: I am Palestinian but I don’t have either a 

Palestinian passport or an Israeli passport … If I take the 

Palestinian passport, the Israeli government would prevent 

me from entering Jerusalem and Jerusalem is a part of my 

soul. I just can’t NOT enter it. And of course I’m not taking 

an Israeli passport, so … I get frustrated when I talk to 

people WITH identity, especially Palestinian with Israeli 

identity. I just get like kind of offended because I think 

they’re more comfortable than me.  



Personal Stories 

Story 4: I believe that one of the most important identities to me is the 

minority identity, especially now. Ever since my arrival at college, I 

have felt more and more like a real minority. My hometown was over 

90% Hispanic, and I really wasn’t minority. Here, there really aren’t that 

many Hispanics, especially Mexican-American. I feel as though I really 

can’t speak up simply because this university is dominated by Anglo-

Americans and it would be overwhelming. In one of my classes, we 

were talking  about Mexican illegal immigration and a lot of people 

were cracking jokes. It made me feel quite uncomfortable, so I left. The 

only thing I guess can improve this misunderstanding is to better 

communicate with one another and not base our judgments on 

stereotypes. 



Personal Stories 

Story 5: At different times in my thirty years in England, I 

have been “hailed” or interpellated as “coloured,” “West-

Indian,” “Negro,” “black,” “immigrant.” Sometimes in the 

street; sometimes at street corners; sometimes abusively; 

sometimes in a friendly manner; sometimes ambiguously. In 

fact I “am” not one or another of these ways of 

representing me, though I have been all of them at 

different times and still am some of them to some degree. 

But, there is no essential, unitary “I” – only the fragmentary, 

contradictory subject I become.  



Personal Responses 

 What did you feel when you read those stories? 

 What would you like to say to them? 



What Do You Think? 

Identity is ________________________________. 
 
fixed       ambiguous  
               dynamic 
changeable 
           multiple 
      multifaceted  
             contradictory  
                   

 fragmentary 
               unitary  
       dualized  
            hybrid  



Poll 

 What will facilitate interaction around a reading outside the classroom? 

 Text chat 

 Discussion forum 

 VoiceThread 

 Online glossary 

 Quizlet  

 



Discussion Forum: What Worked Well 

 Expression of personal opinions 

 Summaries 

 Sharing of personal experiences 

 Cultural comparison and analysis  

 Peer comments and feedback 

 Teacher comments and feedback 

 



Discussion Forum: Opportunities for 

Mediation 

 Students’ ability to paraphrase ideas 

 Students’ ability to elaborate on ideas  

 Gaps in understanding 

 

 



Online Glossary 

 Language of learning 

 Language for learning 

 Language through learning 



Implications  

Task design with technology 

general principles of language teaching and learning 

he affordances and constraints of technology 

learner experience and perceptions 

and other factors that contribute to task performance 

 



Questions and comments 

Linh Phung 

English Language Program 

Chatham University 

Pittsburgh, Pennsylvania 

lphung@chatham.edu  

mailto:lphung@chatham.edu


References 
Coyle, D., Hood, P & Marsh, D. (2010). CLIL: Content and language integrated learning. 

Cambridge, UK: Cambridge University Press. 

Kern, R. G. (1995). Restructuring classroom interaction with networked computers: Effects on 
quantity and quality of language production. The Modern Language Journal, 79, 457–6. 

Swain, M. (2000). The output hypothesis and beyond: mediating acquisition through collaborative 
dialogue. In Lantolf, J.P. (Ed.), Sociocultural Theory and Second Language Learning. Oxford: 
Oxford University Press, 97–114. 

Swain, M., Brooks, L. and Tocalli-Beller, A. (2002). Peer-peer dialogue as means of second 
language learning. Annual Review of Applied Linguistics, 22, 171–85. 

Tomlinson, B. (2003). Materials evaluation. In B. Tomlinson (ed.) Developing materials for language 
teaching. London: Continuum, 15-36.  

Tomlinson, B. (2003). Developing principled frameworks for materials development. In B. Tomlinson 
(ed.) Developing materials for language teaching. London: Continuum, 107-129.  

Tomlinson, B. (2011b). Introduction: principles and procedures of materials development. In B. 
Tomlinson (ed.) Materials development in language teaching. 2nd edn. Cambridge: 
Cambridge University Press, 1-31. 

Warschauer, M. (1996). Comparing face-to-face and electronic discussion in the second 
language classroom. CALICO Journal, 13, 7-25.  

 




